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WESFORD 2 – DYSLEXIA RESOURCES FILE 
 
 

 
 
 

 
 
 
 
The Aims of the Dyslexia Resources File 
 
The WESFORD Context 
 
This File, as well as being a valuable resource in its own right, forms the 
second File in a package known as WESFORD – Wiltshire Early Screening 
For Dyslexia. The first File (now in its second edition) containing the 
Manual of Guidance and the Phonological Skills Programme and Resources, 
comprises: 
 

• Stage A - Initial Screening - Test of Phonological Awareness and 
Skills 

• Intervention Programme with Review  
• Stage B  - Assessment Procedures 
• Detailed Guidance on Implementation and Interpretation 
• Cumulative Pupil Profile for Identification of Dyslexia 
 

These Key Stage 1 elements are designed to help the class teacher  
give extra help to learners having difficulties with essential phonological 
skills (Stage A), known to be problematic for many dyslexic children. The 
materials enable the teacher, over a period of time, to identify learners 
whose difficulties need further investigation, and gather a range of 
assessment information that will aid the identification of dyslexia (Stage 
B). This means that dyslexic learners can start Key Stage 2 with a 
detailed profile of their strengths, weaknesses and needs – the 
information the teacher and SENCO need to design the most appropriate 
support programmes. Training is also offered by specialists from 
Wiltshire LEA as part of the package. 
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The Scope of the Resources 
 
This Dyslexia Resources File is designed to provide the class teacher with 
a resource to turn to when planning work with dyslexic learners in mind. 
It is divided into three parts: 
 
• Literacy 
• Mathematics 
• Support Across the Curriculum 
 
 
 
Literacy 
 
It is well known that many dyslexic learners struggle with literacy, 
especially spelling. Progress is often slow, causing the gap between 
dyslexic children and their peers to widen over time.  This file provides a 
range of easy-to-use diagnostic assessment tools, and many useful ideas 
for designing individualised literacy programmes, group activities and 
support strategies within each section. 
 
 

Section Page 
Literacy – Assessment of Basic Skills     19 
Word Learning     29 
Phonics     53 
Spelling Strategies     89 
Letter Formation and Handwriting    101 
Reading and Comprehension    107 
Writing in Class    121 

 
 
 
Mathematics 
 
Research suggests that around 60% of dyslexic learners also experience 
some difficulty with mathematics, particularly number, and may need help 
in this area. Ideas for teaching techniques, learning strategies and 
differentiated approaches are included in each of these sections. 
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inherent in a topic, if the information is presented in a long string of 
facts at one time (as it often is in ‘talk sessions’), much will not be 
processed or transferred to long-term memory. It may seem as though 
the child has not been listening or concentrating, but this may well 
indicate a genuine difficulty in keeping track of the sequence of 
information or ideas.  
 
The same may also be true for dyslexic learners’ own thoughts and ideas – 
they may have a good range of knowledge and many ideas on the subject, 
but may be unable to hold a train of thought in working memory 
efficiently enough to produce these ideas in an appropriate sequence.  
 
Teaching approaches, strategies and techniques may be needed to 
minimise these difficulties. Information can be presented in variety of 
ways more accessible to the dyslexic learner, and tasks can be broken up 
into short steps with the sequencing aspects tackled separately.  
 
 
Visual and Visuo-Motor Skills 
 
Some dyslexic learners experience difficulties with aspects of visual 
perception and visuo-motor co-ordination. This can cause problems with 
such activities as copying, especially from a board, letter formation and 
handwriting, and the layout and presentation of work. It is important to 
be aware when such problems might occur and provide alternatives to 
copying or to support handwriting and presentation where possible. 
 
Technology can, of course, be of enormous benefit to dyslexic learners in 
many ways, but only if the right skills are in place beforehand. There is 
perhaps nothing more demoralising for a dyslexic child, when so much 
school learning causes struggle already, to be presented with the ‘magic 
solution’ of a computer or new software only to find that lack of 
effective keyboard skills, for example, makes its use even more difficult.  
 
 
Oral Fluency 
 
Not all dyslexic learners are articulate and verbally fluent. Some have 
problems producing certain speech sounds, especially younger children, 
and others sometimes mis-sequence sounds in complex words (e.g. 
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‘hostipal’ ,’par cark’). Some dyslexic learners may have difficulties with 
word retrieval or ‘tip of the tongue syndrome’ – they know the exact word 
they want to say but cannot retrieve it from their store of words in 
memory efficiently. These problems can lead to a lack of verbal fluency 
that becomes an emotional issue – the child will learn that embarrassing 
or humiliating experiences can be avoided by remaining quietly in the 
background during class. This can sometimes be mistaken for lack of 
interest, lack of ideas or disengagement  - a price paid by the learner’s 
self-esteem. Again, knowledge of the children and their particular 
difficulties is essential, as well as knowledge of a range of strategies for 
helping. 
 
 
Organisation, Learning Behaviour and Self-esteem 
 
The processing difficulties faced by dyslexic learners may lead to 
problems with organisation. This may take the form of ‘forgetfulness’ – 
they may persistently forget to bring items to school, forget where 
things belong, or even forget well-reinforced routines. It may also affect 
the organisation of thoughts and ideas – a ‘butterfly mind’, or problems 
with the planning, ordering and sequencing of ideas in their work. In some 
cases the child may need specific support with aspects of organisation, or 
may benefit from using strategies and techniques for helping them 
express ideas and thoughts in an organised way. 
 
Dyslexic processing difficulties can also result in difficulties in sustaining 
the level of focus and concentration needed to complete tasks. The 
effort involved in doing this is often many times more than non-dyslexic 
learners would expend to complete the same work. Again, teaching and 
learning approaches, methods and strategies can be used effectively in 
helping to support these difficulties. 
 
Most dyslexic learners come to realise that, for reasons they may not 
understand and despite equal mental abilities, their peers are leaving 
them behind in essential school attainments. This can, of course, prove 
disastrous to self-esteem. The longer their problems go unrecognised or 
unacknowledged, the worse this becomes. For some, this may result in 
strategies to avoid failure or exposure of their difficulties, feelings of 
alienation, high levels of frustration or even a rejection of school and the 
negative feelings it engenders.  
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Avoiding this destructive downward spiral of events is clearly essential 
for dyslexic learners. This necessitates early identification of their 
dyslexia and a clear understanding of their difficulties and strengths. It 
also means the need for interventions that will ensure their success, in as 
many ways as possible, in accessing learning and gaining from school what 
they will need to fulfil their future potential. 
 
 
Strengths 
 
As we have stressed before, in an ideal world dyslexia would be seen as a 
difference rather than a difficulty with learning. Dyslexic learners often 
struggle with language-based, sequential, ‘left-brained’ aspects of 
learning but have comparative strengths in other aspects. Their learning 
and processing tend to be holistic rather than sequential – they can often 
deal best with ‘the big picture’ despite problems with the step-by-step 
approach, synthesising rather than analysing. They sometimes have very 
good visual-spatial skills and can achieve well in areas where such non-
verbal thinking is required such as technology, science, design (this is 
well-known in the field of architecture, for example).  
 
As teachers, we need to ensure that this learning ‘difference’ is 
acknowledged and provided for. In literacy, this may mean providing 
teaching and learning activities that fit the style and pace of the dyslexic 
learner – a demanding task when these needs may be out of step with the 
rest of the class. Across the broader curriculum it will mean supporting 
the language-based elements in teaching and learning, both in terms of 
ensuring access to information and of easing the burden of written 
recording. At times it may mean providing alternative means by which 
information can be accessed and learning recorded. It will also mean 
finding and optimising the dyslexic learner’s strengths and ensuring that 
success is achieved in these areas. Such measures, planned for and 
implemented routinely, can do much to enable dyslexic learners to raise 
their achievements in school and to make the most of their ability and 
potential throughout life.  
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The Resources 
 
The Learning Context 
 
Learners’ needs, including those of dyslexic learners, will clearly vary 
according to the context.  In literacy, there may be one or more dyslexic 
children, for example, whose word-level needs are so out of step with the 
majority that only an individualised programme will meet them (see Word 
Learning, Phonics and Phonological Skills). The programme may be 
delivered individually or, when others will benefit from it or when co-
operative activities are called for (such as Sound Swap or Scrubble), 
perhaps within a small group. Some aspects of this programme may need 
to be delivered by a teacher or teaching assistant, while reinforcement 
activities may be designed to use parental help or peer-partner support 
(e.g. Speedread and Speedspell). This same learner, however, in the 
context of text-level work, may need only the support of a peer-buddy to 
help with decoding to be able to participate fully in the class activity. 
There may be techniques and strategies to assist with spelling (see 
Spelling Strategies), or with the organisation of ideas for writing (e.g. 
Writing Web) that will support both the dyslexic child and others, and 
can be introduced on a whole-class basis.  
 
Similarly in mathematics, needs will differ according to context. A child 
may need individualised help to develop security with basic number facts 
(e.g. Number Flip or Numberspeed) but for work on shape and measures 
may need only the support of a Maths ‘Reading Buddy’ to access written 
instructions or text. 
 
Across the broader curriculum the dyslexic learner’s needs may vary 
from group differentiation (e.g. co-operative writing with a group scribe) 
to individual approaches to improve task completion and concentration 
such as Mini-tasking, and from strategies to support information access 
to alternative methods of recording such as Structured Oral Recording, 
Scribing or Mind Maps.  
 
The resources in this File, therefore, are organised to reflect this 
variety of needs and contexts, with sections to cover ideas for literacy, 
numeracy, listening and concentration, organisation, information access 
and recording. The bibliography, as well as giving details of work that has 
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been referred to, suggests useful further reading in the field of dyslexia. 
The short introduction to each section will give the teacher guidance 
about when and how to use the techniques and ideas.  
 
 
Planning 
 
The key to successful differentiation and the meeting of individual needs 
is, of course, planning. Where the learner’s needs are considered within 
the class context at the planning stage, the implementation of selected 
strategies and techniques is much easier than when dealt with as an ‘add-
on’. As has been stated before, many such strategies are helpful to a 
range of children as well as being a lifeline for the dyslexic learner. The 
dyslexic child will thrive in the kind of classroom where multisensory 
methods are used routinely, where teacher-talk is always supported by 
visual techniques, where the children are used to the idea that groups 
may be asked to record orally or graphically rather than in writing, and 
where the TA is trained to follow individualised support programmes with 
certain learners. In such a ‘dyslexia-friendly’ classroom the teaching and 
learning environment is planned so as to fully include the dyslexic child 
and to ensure his or her best chance of success. 
 
 
 
Sandy Ball 
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LITERACY 
ASSESSMENT OF BASIC SKILLS 

 
This section contains some useful tools to use in gathering baseline data 
about a pupil’s skill levels before the start of a programme of work. This 
is important because literacy targets for the pupil’s Individual Education 
Plan must, of course, be short-term, specific and measurable in terms of 
the pupil’s performance. There must also be a way of demonstrating 
progress in the medium- and long-term. Using these assessment tools at 
intervals over time will help provide evidence of progress, and may also 
help identify particular ‘trouble spots’ where progress is very slow and 
programmes may need revising. 
 
Pupil Assessment Record  
 

This provides a method for recording information gained through ‘testing’ 
or observing specific skills including phonological skills, phonics, key 
words, contextual skills and comprehension, and spelling skills. Overall, it 
gives a thorough picture of the pupil’s literacy skills, enabling needs and 
targets to be identified and prioritised, and starting points for 
programmes set. 
 
Early Phonics Checklist  
 

This gives a way of recording exactly what the pupil knows in terms of 
the alphabetic code, beginning with basic phoneme/grapheme links and 
moving on to the most common vowel phonemes and digraphs. This will 
help identify areas to be worked on. 
 
The National Literacy Strategy has provided comprehensive High 
Frequency Word Lists for each stage and many schools use these 
consistently as checklists for pupils’ ability to read and spell these key 
words. There is no real need for additional lists, although clearly dyslexic 
pupils will need these lists breaking down into small sections, with only a 
small number of words at a time given for their short-term Word 
Learning targets. 
 
Phonological Skills – Informal Assessment  
 

These checklists are included because it is not always easy to ascertain 
exactly what a pupil can do in this area by observing his reading and 
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spelling skills. We can sometimes assume skills are present when in fact 
they may be weak, and in these cases specifically targeted help can often 
result in real progress. The checklists are designed as informal 
assessments that can be implemented as a ‘fun’ activity with a group or 
the whole class (where the teacher is specifically observing the responses 
of particular pupils). All the activities are purely auditory/oral – not to be 
confused with ‘phonics’ which involves relating sounds to letters. 
 
Developmentally, once the child has become aware that speech is made up 
of different words, the next step is an awareness of syllables in spoken 
words. The child learns to recognise the separate syllables and begins to 
be able to break words into syllables, even to ‘play’ with syllables by 
deleting (‘win’ is ‘window’ without the ‘dow’) or reversing (‘window’ becomes 
‘dow-win’) them. The Syllabic Level set of assessment activities will 
reveal any difficulties with these skills. Clearly these skills become 
important when pupils need to learn to syllabify words for reading and 
spelling, and any undetected residual difficulties can cause problems at 
this later stage. 
 
The next stage is usually an awareness of the smaller onset and rime 
divisions within syllables – awareness and skills at the Intra-syllabic 
Level. This stage is an important development, helping pupils later in their 
literacy development to learn by making analogies from a sound pattern or 
spelling pattern they have learned to other words with the same 
alliterating or rhyming patterns. Observation of the pupil’s skills during 
the activities in this checklist will reveal potential problems and identify 
skills that need to be developed. Sometimes, dyslexic pupils with very 
poor phonological skills need to work at this level before they are ready 
to work with individual phonemes in word. 
 
The final, and, in the view of many researchers, the most essential phase 
is the development of Phonemic Level skills, which have the greatest 
bearing on successful development of reading and spelling skills. The 
ability to blend, segment and mentally manipulate individual phonemes in 
spoken words will be essential to decoding and encoding written words. 
Difficulties here can be identified using the activities, and appropriate 
targets and programmes put in place. 
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LITERACY SKILLS – PUPIL ASSESSMENT RECORD 
 

Name_______________________________ Date______________ 
 

PHONOLOGICAL SKILLS 
 
• Phoneme blending – Number of phonemes consistently blended into 

words: 
 
• Phoneme segmentation – Length of word pupil is able consistently to 

segment into phonemes (e.g. 3-phoneme (c-v-c), 4-phoneme words 
etc.): 

 
• Phoneme manipulation – Ability to say word with given sound missing 

etc.: 
 
• Comments: 
 
 
 
READING SKILLS 
 
• Knowledge of grapheme-phoneme correspondences (attach Early 

Phonics Checklist) 
 
• Decoding in context - approximate level reached (e.g. can decode c-v-

c but not cc-v-c, c-v-cc words; can decode ‘final e’ words but not words 
with vowel digraphs, etc.): 

  
 
• High frequency word reading (NLS checklist scores): 
  
 
• High frequency word reading in context (comment): 
 
 
• Use of contextual cues (comment): 
 
 
• Comprehension Level (comment): 
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PUPIL ASSESSMENT RECORD – P.2                             
 

SPELLING SKILLS 
 
• Phonetic spelling ability - (level to which attempts are phonetically 

plausible e.g. to c-v-c level (fel, duk); cc-vv-c level (cleen, mayt) etc. 
 
 
• Phonic error patterns - commonly makes errors in written work in: 
• C-v-c words 
• Words with doubled consonants (e.g. miss, fell) 
• C-c-v-c words (e.g. clap) 
• C-v-c-c words (e.g. must) 
• C-c-v-c-c words (e.g. stamp) 
• Words with ‘final e’ pattern 
• Words with other vowel sounds (vowel digraphs) (e.g. break, grow) 
• Words with common suffixes (e.g. ing, er, ed)  
• Multisyllabic words 
• Other (give examples) 
 
 
• High frequency word spelling (NLS checklist scores): 
 
 
• High frequency word spelling - examples of common errors in 

context: 
 
 
 
 
TEACHING PROGRAMME - IDEAS FOR STARTING POINTS 
 
•      
 
•      
 
•   
 
•  
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EARLY PHONICS CHECKLIST  
 

Name_________________________________________ Date________________ 
 

Basic Phoneme/Grapheme Links (Alphabet) 
 Phoneme from 

Grapheme 
Grapheme from 
Phoneme 

 Phoneme from 
Grapheme 

Grapheme from 
Phoneme 

a   n   
b   o   
c   p   
d   q   
e   r   
f   s   
g   t   
h   u   
i   v   
j   w   
k   x   
l   y   
m   z   
 
Common Consonant Phonemes/Graphemes 
 Phoneme from 

Grapheme 
Grapheme from 
Phoneme 

 Phoneme from 
Grapheme  

Grapheme from 
Phoneme 

th   ck   
sh   ng   
ch   ge   
ph   dge   
wh   tch   
 
Common Vowel Phonemes/Graphemes 
 Phoneme from 

Grapheme 
Grapheme from 
Phoneme 

 Phoneme from 
Grapheme 

Grapheme from 
Phoneme 

ai   ow (snow)   
ee   o-e   
ie   oe   
oa   ew   
oo (look)   ue   
or   u-e   
ir   oy   
oi   ow (now)   
ou (loud)   er   
ay   ur   
a-e   aw   
ea (seat)   air   
igh   ear   
y (fly)   oo (food)   
i-e      
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PHONOLOGICAL SKILLS – INFORMAL 
ASSESSMENT 

 

SYLLABIC LEVEL 
 

Say word; child repeats clapping/tapping separate syllable ‘beats’ : 
 
Cat    - CAT 
Teacher   - TEA / CHER 
Elephant   - E / LE / PHANT 
Plate    - PLATE 
Television   - TE / LE / VI / SION 
Giraffe   - GI / RAFFE 
Computer   - COM / PU / TER 
Understanding  - UN / DER / STAND / ING 
Stamp    - STAMP 
Photographer  - PHO / TO G / RAPH / ER 
Hippopotamus  - HIP / PO / POT / A / MUS 
 
As above, but ask child to count/say number of syllables 
 
Give child a sheet of pictures of various words with space beneath for 
recording the number of syllables in each 
 
Ask child to generate words with varying numbers of syllables 
 
Say aloud compound words and ask child to delete a given syllable, e.g: 
 
Say ‘seaweed’ without the ‘sea’ 
Say ‘blackboard’ without the ‘board’ 
 
As above, but with duosyllabic words e.g: 
 
Say ‘sister’ without the ‘sis’ 
Say ‘window’ without the ‘dow’ 
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PHONOLOGICAL SKILLS – INFORMAL 
ASSESSMENT 

 
INTRA-SYLLABIC LEVEL (ONSET AND RIME) 

 
Say pairs of words with same onset/different rimes. Ask child to say 
which part sounds the same in both, e.g: 
   tap          tin 
   late         live 
   slip         slack 
 
Say pairs of words with same rime/different onsets. Ask child to say 
which part sounds the same in both, e.g: 
   rat          fat 
   make      take 
   sing        ring 
 
Say groups of 3 or 4 words, all but one of which share same onset. Ask 
child to give word with different beginning sound, e.g: 
   rag        rock        shop 
   tap        hit           hop 
   trip       back        track 
 
Ask child to generate words starting with a given sound. 
 
Ask child to generate words beginning with same sound as a given word, 
e.g: 
   words beginning with same sound as ‘dog’;  ‘cake’;  ‘part’ 
 
Say groups of 3 or 4 words all but one of which share same rime. Ask 
child to say the non-rhyming word, e.g: 
   dig        fig         mug 
   let         sat        get 
  high      hike       bike 
 
Ask child to give additional rhyming words for given rhyming pairs. 
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PHONOLOGICAL SKILLS – INFORMAL ASSESSMENT 
INTRA-SYLLABIC LEVEL (ONSET AND RIME) P.2 
 
Say single syllable words aloud and ask child to delete onset, e.g: 
   say ‘cat’ without the ‘c’ sound 
   say ‘chip’ without the ‘ch’ sound 
   say ‘snake’ without the ‘sn’ sound 
 
Say single syllable words aloud and ask child to delete rime, e.g: 
   say ‘chip’ without the ‘ip’  
   say ‘stick’ without the ‘ick’ 
   say ‘play’ without the ‘ay’ 
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PHONOLOGICAL SKILLS – INFORMAL 
ASSESSMENT 

 
PHONEMIC LEVEL 

 
Pronounce phonemes of words separately. Ask child to blend them and 
give word, e.g: 
 

i  -  t     (it) 
e  - gg     (egg) 
p  -  a  -  t    (pat) 
t  -  ea  -  m    (team) 
s  -  t  -  o  -  p             (stop) 
s  -  p  -  e  -  n  -  d     (spend) 
 

NB: be careful not to ‘voice’ consonants, e.g. ‘t’ , not ‘tuh’ 
 
Ask child to give the individual sounds in words separately in order (NOT 
letter names), e.g: 
 

at     (a  -  t) 
pen     (p  -  e  -  n) 
stop     (s  -  t  -  o  -  p) 
list     (l  -  i  -  s  -  t) 
shift     (sh  -  i  -  f  -  t) 
creeps    (c  -  r  -  ee  -  p  -  s) 
 
As above but ask child to clap or tap out number of sounds after saying 
word (i.e. perform task mentally) 
 
Say words with initial consonant blends and ask child to delete one of 
these sounds (begin with first consonant) e.g: 
 

   say ‘clap’ without the ‘c’   (lap) 
   say ‘please’ without the ‘p’  (lease) 
   say ‘blue’ without the ‘l’   (bue) 
   say ‘stick’ without the ‘t’  (sick) 
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PHONOLOGICAL SKILLS – INFORMAL ASSESSMENT 
PHONEMIC LEVEL – P.2 
 
Say words with final consonant blends and ask child to delete one of 
these sounds (begin with last consonant)  e.g: 
 

   say ‘camp’ without the ‘p’   (cam) 
   say ‘wrist’ without the ‘t’   (wris) 
   say ‘pond’ without the ‘n’   (pod) 
   say ‘desk’ without the ‘s’    (dek) 
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WORD LEARNING 
 
This section contains a selection of techniques and strategies that have 
proved effective in helping dyslexic pupils learn and retain sight 
vocabulary and words for spelling. As anyone who has taught dyslexic 
pupils will know, difficulties in remembering words they have learned, and 
in generalising them into their own reading and written work, can be 
frustrating for pupil and adult alike. These techniques will help. 
 
The Skill-Building Hierarchy 
 
This type of structured, cumulative approach is vitally important for 
dyslexic learners and in fact applies to all aspects of their learning. 
However it is perhaps most easily demonstrated and implemented in the 
learning of whole words for reading and spelling. It takes account of 
research into the processes of learning, and into the dyslexic pupil’s need 
for ‘overlearning’ to the point of mastery at each learning stage before 
moving on to the next.  
 
 
 
 
 

ACCURACY 
(acquisition) 

new words intro- 
duced and practised 

 
FLUENCY 

Words practised at speed until  
responses become as close to ‘auto- 

matic’ as possible 
 

GENERALISATION 
Words can be used effectively in whole-language  

contexts in reading and writing 
 

MAINTENANCE 
Words are remembered in the long term and used correctly in a 

variety of contexts. 
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Each of these stages has its own unique activities and targets. It is 
recommended that the activities be done for a short time each day, 
either with an adult at school or at home, or perhaps with the help of a 
peer partner in class. The target at the accuracy stage will be for the 
pupil to become familiar with the group of words and score well in a ‘test’ 
at the end of the week. At the fluency stage, it will be for the pupil to 
increase the speed at which he can read and spell the target words 
correctly. The generalisation target will be to read and spell the target 
words correctly in sentence or whole-language contexts, and the 
maintenance target will the pupil’s correct response to these words in 
independent work over time. 
 
The time spent on activities at each of these stages will depend on the 
severity of the pupil’s difficulties – some may need, initially, a week of 
short, daily practice sessions on each of the accuracy, fluency and 
generalisation stages, followed by ongoing, independent use of a self-
checking resource such as a Personal Word Bank. The time spent at each 
stage can be adjusted as the programme continues, according to needs. 
The important thing is that the Skill-Building Hierarchy stages are 
followed, and that they provide the cumulative structure for the pupil’s 
word-learning programme. The keeping of records for daily performance 
will also be important, especially if these can be visual and fully involve 
the pupil himself in monitoring his own progress. 
 
THE ACCURACY STAGE 
 
Multisensory Learning 
 
This is another vital principle that underpins all successful approaches to 
learning for dyslexic pupils (see section on Multisensory Learning). It 
applies equally to learning activities in other subjects across the 
curriculum, but again it is included here because of its central importance 
in literacy programmes, especially at the initial Accuracy stage of 
learning. For the dyslexic learner the full engagement of auditory, visual, 
verbal and kinaesthetic modalities, as well as active thinking, must be 
present simultaneously if the learning activity is to be effective.  
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Look-Say-Cover-Write-Check Variations 
 
While all variations of this well-known technique, when performed 
properly, are genuinely multisensory, some are better adapted to one 
learning style than another. Included here are variations that especially 
suit auditory and kinaesthetic learners, and those with particularly severe 
difficulties. Two examples of Spelling Practice Sheets, on which these 
activities can be recorded, are also included. 
 
Visual Spelling 
 
This technique is one used to excellent effect by predominantly visual 
learners. For those whose skills need improving there are also guidelines 
for building visualisation skills. 
 
THE FLUENCY STAGE 
 
Speedread and Speedspell 
 
These two techniques are used to build speed and fluency in reading and 
spelling target words, which is an important step towards generalisation. 
They should be carried out, ideally, on a daily basis for a week. The 
Speedread Sheet can be used to display the target words for reading 
and as the dictation list for Speespell. The Record Sheet is designed for 
completion by the pupil himself each day, so that even small steps of 
progress are evident.  
 
THE GENERALISATION STAGE 
 
Generalisation of Skills 
 
Guidance is given here about activities to help the pupil generalise his 
learning so that target words can be read and spelled correctly, not just 
in isolation but also in the contexts of reading and writing. As with all 
plans and programmes for dyslexic pupils’ learning, these activities need 
to be staged, so that skills can develop gradually and hierarchically. The 
suggested stages introduce other aspects of writing and reading bit by 
bit. For this reason the stages should be followed in order so that 
development is built securely. 
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THE MAINTENANCE STAGE 
 
Personal Word Banks 
 
The Personal Word Bank is an effective tool both in ensuring that word 
learning is maintained and also in the development of checking and self-
monitoring skills. The dyslexic pupil, more than most, needs to develop a 
strong awareness of his own learning needs. Part of this involves 
recognising that the purpose of learning spellings is successful 
communication in written work, so spellings need to be checked here. In 
the early stages, the pupil’s independent use of the Personal Word Bank 
for this purpose can be targeted, so that these important routines can be 
established. The checking of spellings, as well as the marking of spellings 
in written work by the teacher, will obviously need to be limited to a 
group of focus words. 

 
 



THE SKILL-BUILDING HIERARCHY 
 

Dyslexic pupils, who have difficulties ‘automatising’ skills, need to follow 
this type of structure in order to retain and generalise their learning. 
 
 

Stage 1 – Accuracy 
 

Multisensory activities involving seeing, saying, hearing and writing words 
to ensure that the student has acquired the skill. Examples: 
• Look-Say-Cover-Write-Check spelling routines 
• Word Imaging Games, where words on cards are picked, turned over, 

written from memory and checked (e.g. Stop-Go Word Game) 
• ‘Rainbow Writing’ – words/spelling patterns/numerals are traced over 

in various different coloured pens 
• Motor-kinaesthetic Imaging – words/spelling patterns/numerals are 

written using large, whole-arm movements on a board or wall poster, 
with verbalisation to describe movements made. Repeat, using smaller 
and smaller movements. 

 
 

Stage 2 – Fluency 
 

The aim is to increase speed until no ‘thinking time’ is needed and the 
target response is as near ‘automatic’ as possible. Examples: 
• Speedread – Words presented randomly (on grid-sheet or cards) for 

one timed minute. Number read correctly recorded on chart, with a 
view to ‘beating your own record’ each day 

• Speedspell – Words dictated randomly at individual’s own optimum 
speed for one timed minute. Number read correctly and recorded on 
chart as above. 

 
 

Stage 3 – Generalisation 
 

Dyslexics need help to move from performing a skill in isolation to 
carrying out a complex process involving several skills. Stages can include: 
• Cloze Procedure – short sentences written out with gaps for pupil to 

write target words and read back 
• Dictated Sentences – short sentences including target words for 

writing and reading back 
• Self-Generated Sentences – short sentences involving all the sub-

skills of writing, for writing and reading back 
 



THE SKILL-BUILDING HIERARCHY - P.2 
 
 
Stage 4 – Maintenance 
 

Target words can be placed in a cumulative personal Word Bank to be 
used for checking written work. Marking can then focus just on these 
words, with the expectation that they will be spelled correctly in a 
second-draft writing.  
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MULTISENSORY LEARNING 
 
 
 
 
 
 
                                           COGNITIVE 
 
 
 
 
 
 
 
 
Multisensory learning techniques use all the main sensory channels for 
learning simultaneously (auditory, visual, kinaesthetic/tactile, verbal) as 
well as cognitive. This approach is important for the dyslexic pupil who 
may have a specific deficit in one or more mode of processing 
information, since stronger channels can support weaker ones. The child 
with weak auditory processing skills, for example, can learn more 
effectively if the input has a strong visual or kinaesthetic component. 
Since research suggests that all pupils, to a greater or lesser degree, will 
have a preferred learning style comprising a particular blend of strengths 
and weaknesses across these channels, multisensory learning techniques 
are likely to benefit the majority of pupils as well as the dyslexic ones. 
 
There are methods for learning spellings that predominantly favour 
auditory, visual or kinaesthetic learning while remaining generally 
multisensory. Once a child’s profile of cognitive skills has been explored 
through the assessment process, an appropriate ‘cocktail’ can be 
designed, combining elements from these to ensure that optimum learning 
takes place (see pages 36-39). It is important also to remember the 
dyslexic child’s need for overlearning, requiring regular and frequent 
practice using the chosen methods. 
 

 
    VERBAL 

 
     MOTOR 

 
       VISUAL 

 
    AUDITORY 
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LOOK-SAY-COVER-WRITE-CHECK 

 
This well-tried routine for learning spellings, when completed properly, is 
fully multisensory. It can be adapted in several ways to suit different 
learning styles (see following pages). 

 
 
• Word is written correctly in cursive script 
 
• Speller looks carefully at word to try to create a mental image 
 
• Speller says word aloud as it is scrutinised 
 
• Speller covers word 
 
• Speller writes word from memory, using cursive script 
 
• Speller checks spelling of word 
 
• Process is repeated at regular intervals 
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LOOK-SAY-COVER-WRITE-CHECK 
ADAPTATION FOR AUDITORY LEARNERS 

 
This is an adaptation of the common LOOK-SAY-COVER-WRITE-CHECK 
routine that adds additional emphasis for those with auditory sequential 
strengths. It is based on the Simultaneous Oral Spelling technique. Some 
dyslexic learners may find it useful, although bear in mind that many have 
difficulties recalling sequences of letters or sounds. 
 

 
• Word is written correctly in cursive script 
 
• Speller looks carefully at word to try to create a mental image 
 
• Speller says word aloud as it is scrutinised 
 
• Speller writes the word, saying the name of each letter aloud as it is 

written, using cursive script 
 
• Speller checks spelling of word 
 
• Speller covers word 
 
• Speller writes word from memory, saying the name of each letter 

aloud as it is written, using cursive script 
 
• Speller checks spelling of word 
 
• Process is repeated at regular intervals 
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LOOK-SAY-COVER-WRITE-CHECK 
ADAPTATION FOR KINAESTHETIC LEARNERS 

 
This is an adaptation of the common LOOK-SAY-COVER-WRITE-CHECK 
routine that adds additional motor emphasis for those with kinaesthetic 
strengths. 

 
 
• Word is written correctly in cursive script 
 
• Speller looks carefully at word to try to create a mental image 
 
• Speller traces over word, saying word aloud  
 
• Speller covers word 
 
• Speller writes word from memory, using cursive script 
 
• Speller checks spelling of word 
 
• Speller closes eyes and writes word from memory 
 
• Speller checks spelling of word 
 
• Process is repeated at regular intervals 
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LOOK-SAY-COVER-WRITE-CHECK 
ADAPTATION FOR PUPILS WITH SEVERE DIFFICULTIES 

 
This adaptation of the LOOK-SAY-COVER-WRITE-CHECK routine 
combines additional auditory and kinaesthetic as well as visual emphases 
to provide a highly multisensory form of reinforcement for word-learning. 

 
 
• Word is written correctly in cursive script 
 
• Speller looks carefully at word to try to create a mental image 
 
• Speller says word aloud while tracing over it 
 
• Speller writes word, saying each letter name aloud as it is written, 

using cursive script 
 
• Speller covers word 
 
• Speller writes word from memory saying each letter name aloud as it 

is written, using cursive script 
 
• Speller checks spelling of word, saying word aloud 
 
• Speller closes eyes and writes word from memory, using cursive script 
 
• Speller checks spelling of word, saying word aloud 
 
• Process is repeated at regular intervals 
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SPELLING PRACTICE SHEET 1 

 
Name:_____________________________  Date:________________ 
 

 
 
LOOK/SAY           
 
 
 
COVER/  
WRITE         
 

CHECK       
 
 
WRITE –  
EYES SHUT 
 

CHECK/SAY        
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SPELLING PRACTICE SHEET 2 
 

Name:________________________________  Date:__________________ 

Look/Say     Cover     Write     Check     Eyes closed/ Write     Check/Say 
 
                  
 
 
 
 

 

WORDS 
 

 
Monday 

 
Tuesday 

 
Wednesday 

 
Thursday 

 
Friday 
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VISUAL SPELLING 
 

This technique will help visual learners to learn words. If practised 
regularly it will also help those with weaker visual skills to develop more 
effective visual spelling skills. It is based on the Neurolinguistic 
Programming visual spelling technique. 

 
To build visualisation skills: 
• Ask pupil to look up and visualise a familiar object or place (e.g. 

his/her bedroom, bicycle, dog, or the classroom) 
• Ask questions to elicit visual details, e.g. ‘What colour is the door?’ 

‘How many windows are there?’ ‘What is on the wall by the cupboard?’ 
• As skills improve, move on to less familiar objects – pupil scrutinises 

object carefully, then closes eyes and describes. When pupil is unable 
to describe further, s/he opens eyes and looks again for further 
detail before closing eyes and continuing description. 

• When this becomes easier, move on to highly familiar words, e.g. name 
• Follow this with a few high-interest words  
 
 
When visualisation skills have improved, promote learning of new high 
frequency or ‘tricky’ words by asking pupil to look carefully at word, cover 
it, look up to ‘see’ image of word, and respond to following questions: 
 
• How many letters in the word? 
• Is there a vowel, or more than one vowel (or if vowels are in red, 

is there a red letter?) 
• Are there more letters before or after the vowel? 
• Are there any tall/ascending letters? 
• Are there any descending letters? 
• What are the letters in the word? (Avoid term ‘spell’) 
• Can you say the letters in the word backwards (from right to 

left)? 
• Can you write down the word in cursive writing?  
 
Repeat regularly for reinforcement until spelling of the word is secure. 
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STOP-GO WORD GAME 
 
This can be used as a reinforcement game for spelling or for word 
recognition. 
 
Resources 
• a die 
• a counter for each player  
• cards with the target words  for reading or spelling written on them, 

in a pile face down 
• the Stop-Go Word Game board 
 
Instructions  
• Throw the die 
• Turn over the top target word card and read the word aloud 
• If played to reinforce spellings: place card face down, write the word 

from memory, then check to see if it is correct  
• If it is right, move the counter according to the number on the die 
• If it is wrong, leave the counter where it is 
• While playing, landing on a stop sign means miss a go, and landing on a 

smiley face means have an extra go. 
 
Extension 
As the pupils become more familiar with the words, they can select a card 
for each other so that the ‘speller’ does not see the word before 
attempting to spell it, thus relying on long-term rather than short-term 
recall. 
 
When adults are playing: 
• OPTION 1: Adult writes  word with a DELIBERATE MISTAKE in it. 

If the learner player is able to spot the mistake and correct it, the 
adult cannot move his/her counter. 

• OPTION 2: Adult (and/or learner!) selects some really difficult long 
words that they find hard to spell to make a pile of their own Target 
Word Cards! 

• OPTION 3: Make up your own ‘handicap’ rules 
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STOP-GO WORD GAME 
 

 

 
START 

  
 

 
 

 

  
 
      

 

 
 
        

 

 
 
 
 

 
 

 

  
      

 

    

 

 
 
 
 

     
 
     

 

 

 
 

 

  
      

 

 

 

 
    

 

 

 
 
 
 
 

     
       

  
FINISH 
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MAKE A BOOK 
 
Based on the ‘Coventry Technique’, the creation of a personal book on a topic 
of particular interest is a helpful and motivating way for the young dyslexic 
pupil to achieve practice of targeted key words on a regular basis. Sentences 
are devised which repeat the target words, and a range of multisensory 
activities are used to reinforce the words. These lead eventually to the pupil 
building up a book which can be produced on the computer and illustrated by 
the pupil, and which can then be used as reading material for the pupil and 
other children in the class. 
 
Starting Points 
 

• Through discussion with the pupil, select a topic for the book. Explain 
that making the book will not only be fun but will also be a way of 
practising important words. 

• Devise a few sentences that contain the targeted words as well as the 
pupil’s chosen content, e.g. ‘I like to play with my dog. I like to take him to 
the park. We go there with my Mum. Last week we went there with Dad 
too.’ As far as possible, use the pupil’s own language. 

• Write the target words on cards, which can be used for playing word-
recognition games etc. Word cards can also be made for other words for 
the sequencing activities (see below). Sentences can be selected for 
working on one or two at a time, so that the pupil never has more than a 
few target words to learn at any one time. 

 
Word Learning Activities 
 

• Multisensory Word Imaging  These are activities where the pupil 
practices tracing over the word (e.g. on large paper, in the air, in a salt or 
sand tray, on word cards, using ‘Rainbow Writing’ in an assortment of 
colours), and writing it from memory (e.g. with eyes closed), on the 
computer, making it from modelling material, using magnetic letters etc. 

• Track Games  These are paired or group games involving a track board 
(e.g. Snakes and Ladders or Stop-Go Word Game), counters and dice, 
and a set of target word cards placed face down. The dice are thrown, 
but the counter can only be moved if the pupil can read and/or spell from 
memory the word on the card selected from the top of the pack. 
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MAKE-A-BOOK – P.2 
 
• Pairs  Words cards (two of each target word) are jumbled and placed 

face down on the table. The pupils in turn can turn over two cards to find 
a pair, reading the words they see. If they match, the pupil wins the 
cards. The winner is the one with most cards at the end. 

• Sequencing  Words within the target sentence are placed in order, read, 
then jumbled up for the pupil to re-sequence correctly. 

 
Making The Book 
 
When the activities have resulted in the pupil being able to read and write 
the words in selected sentences accurately, these can be produced as pages 
on a word processor and illustrated by the pupil with drawings, paintings or 
photographs. As the book builds up it can be bound with a front cover 
designed by the pupil, and read regularly to reinforce the vocabulary. It can 
also be displayed where other pupils can read and admire it. 
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SPEEDREAD 
 

Aim 
 

The aim of this activity is to increase the pupil’s speed of response to 
target words, reducing the ‘thinking time’ needed to recognise and say 
them correctly. This will in turn aid generalisation. 
 

Resources 
 

• Speedread Sheet (or flashcards) containing target words 
• Timer 
• Record Sheet 
 

Success Criteria 
 

Approximately 40 words per minute, or a significant increase in speed 
without loss of accuracy. 
 

Method 
 

• Target words are written on the Speedread Sheet (repeated randomly 
until grid is full). Alternatively, they can be written on flashcards. 

 

• The timer is set for one minute. 
 

•  The pupil reads aloud the words across the page for one minute. The 
adult or peer partner keeps track of any errors. 

 

• The number of words read correctly in one minute is recorded by the 
pupil on the Record Sheet or a chart. 

 

• On subsequent days this process is repeated, with the pupil trying to 
‘beat his own record’ for the number of words read correctly in one 
minute. 
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SPEEDREAD 
How many words can you read in 1 minute? 
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SPEEDSPELL 
 

Aim 
 

The aim of this activity is to increase the pupil’s speed of response to 
target words, reducing the ‘thinking time’ needed to spell and write them 
correctly. This will in turn aid generalisation.  
 

Resources 
 

• Speedread sheet, word list, or flashcards containing target words 
• Timer 
• Paper or Speedspell Book and pencil 
• Record Sheet 
 

Success Criteria   
 

Approximately 15 words per minute, or a significant increase in speed 
without loss of accuracy. 
 

Method 
 

• The pupil has a Speedspell Book or blank sheet of paper and pencil. 
The adult or peer partner has a Speedread sheet or set of flashcards 
containing the pupil’s target words. 

 

• Timer is set for one minute. 
 

• The target words are dictated to the pupil (repeated as necessary, in 
random order for one minute) as fast as the pupil is able to write 
them. 

 

• The pupil marks his words, and the number written and spelled 
correctly in one minute is recorded by the pupil on his Record Sheet 
or chart. 

 

• On subsequent days this process is repeated, with the pupil trying to 
‘beat his own record’ for the number of words written and spelled 
correctly in one minute. 

 

• The words practised should be reviewed regularly, and placed in a 
personal Word Bank for use when checking spellings in written work. 
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Speedread  and  Speedspell  

Record Sheet 
 

Name________________Dates____________ 
 
 
 
 
 
 

 

Speedread 
 

Speedspell 
 

Monday 
  

 

Tuesday 
  

 

Wednesday 
  

 

Thursday 
  

 

Friday 
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GENERALISATION OF SKILLS 

 
 

After working on increasing the pupil’s speed and fluency in reading and 
spelling a group of target words, it is important to provide activities that 
help them to generalise these words into their own independent reading 
and writing. These are suggested activities following a staged approach. 
The stages could be worked through over a period of time. 
 

 
 
1. Cloze Procedure – phrases and simple sentences containing the 

targeted words 
 
2. Dictated Single Sentences – simple sentences containing the 

targeted words 
 
3. Dictated Passages – short passages containing the targeted words 
 
4. Self-generated Sentences – sentences generated by the pupil 

containing the targeted words 
 
5. Short Writing/Reading-back Tasks - short piece of independent 

written work containing the targeted words 
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PERSONAL WORD BANKS 
 

Purpose 
 

When a pupil has worked on a set of key words or a spelling pattern with 
example words, the aim will be to maintain this learning over the long 
term. The Skill-Building Hierarchy should be followed in order to 
maximise retention and generalisation. At the Maintenance stage, the 
Word Bank is used to ensure that target words are reviewed regularly. 
This also aids the generalisation of word-learning into independent 
writing. See also Spelling Notebook. 
 

Form 
 

The Word Bank can take any form that suits the pupil, e.g. 
• Word List – alphabetised – e.g. on A4 card 
• Word Book – either alphabetised with a page for each letter, or 

simply with a dated page for each set of target words 
• Index Card Box – either alphabetised with a card for each letter and 

the words written on the appropriate cards, or simply a dated card for 
each set of target words 

The Word Bank can be added to as further target words are given. 
 

Use 
 

The Word Bank should be used purely for checking spellings within 
written work. The pupil will need guided practice to become familiar with 
the Word Bank and learn how to use it effectively. Regular use of the 
Word Bank may need to be an IEP target in itself for a while to establish 
the routine, with a system of ‘reminders’ in the short-term and ‘rewards’ 
for independent use.  
 

Each time a piece of written work is completed, the pupil should 
• Take out his Word Bank and find his current target words 
• Check his writing (perhaps using the 1-2-3-Check) for target words 
• Correct any target words he has misspelled 
 

The class teacher should make these expectations clear and explicit, and 
they should also form the criteria for marking spelling in written work. 
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PHONICS 
 
For many dyslexic pupils, the biggest challenge they face at school is 
learning phonics – the alphabetic code in which speech sounds are 
represented by a variety of graphemes. Their difficulties with the pre-
requisite phonological skills, with working memory, sequencing and 
automatic recall of phoneme-grapheme associations, often create 
significant and persistent difficulties in learning to decode and encode 
written language. The techniques and strategies suggested in this section 
have been tried and tested on many dyslexic pupils with great success. 
 
Alphabet Skills 
 
Some dyslexic pupils have persisting difficulties recalling the alphabet in 
sequence and learning the letter names and common sounds. The Rainbow 
Alphabet, introducing the idea of alphabet quartiles (which become very 
useful in dictionary work later), and the Alphabet Skills and Alphabet 
Tracking and Sequencing activities provide ideas for building skills.  
 
Those dyslexic pupils who are struggling with basic phoneme/grapheme 
links are often best served by an initial emphasis on the letter sounds. It 
is important that they learn to produce these sounds clearly and 
precisely, with no voicing of ‘unvoiced’ consonants (i.e. ‘pure’ sounds – ‘s’ 
and not ‘suh’; ‘m’ and not ‘muh’).  The suggestions in Voiced and Unvoiced 
Consonants will help them learn to discriminate between the two. 
 
The Alphabetic Code – Phonics 
 
Once the basic alphabet sounds have been learned, the challenge is to 
begin making sense of the variations (the same phoneme can be 
represented by more than one grapheme or spelling variation) and 
overlaps (the same grapheme can represent more than one phoneme). The 
methods and suggestions outlined in Phonics advocate teaching these 
explicitly. The pupil will learn the facts about the way our ‘code’ works – 
he will learn the spelling variations for each of the 44 phonemes in our 
spoken language, and he will develop skills to help him select the right one 
for the words he wants to read and write. Along the way, he will learn the 
‘orthographic conventions’ of our spelling system (e.g. the position of a 
sound in the word makes some spelling variations much more likely than 
others; there are some graphemes that are never seen at the ends of 
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words, etc.) by discovering these for himself (with guidance, of course!). 
This approach works well for dyslexic pupils because it is clear and 
logical, because it eliminates the learning of complex ‘rules’ that are 
quickly revealed to be spurious (most have many exceptions - even 
‘exceptions to the exceptions’!), and because it therefore removes the 
‘mystery’ and confusion which generate feelings of defeat and failure. 
 
The Spelling Arc is a basic tool for many of the suggested learning 
activities – it can be made suitable for a wide age range, and has strong 
visual and kinaesthetic as well as auditory elements. This can be 
supplemented by Reading Cards and Spelling Cards for many pupils.  
 
As spelling variations for target sounds are introduced, activities like 
Spelling Choices and use of the Spelling Variations Card help reinforce 
this learning and develop orthographic awareness. 
 
Phonological Skills and Phonics 
 
Difficulties with phonological skills – especially the essential skills of 
phoneme blending, phoneme segmentation and the mental manipulation of 
phonemes in spoken words – often persist for dyslexic pupils. Many will 
have the development of these skills as IEP targets. It is important, 
therefore, to build in to the phonics programme activities that will help 
build these skills at the same time as reinforcing the learning of spelling 
variations. Make-a-Word, Sound Swap and Scrubble are three examples 
of such activities. 
 
Word Attack Skills 
 
A vital element in the dyslexic pupil’s phonics programme is learning to 
apply the knowledge and skills he is gaining. Modelling and practice of this 
application help to establish the word-attack strategies for successful 
decoding and encoding, which are so often the greatest barriers to 
independent reading and writing. The staged approaches offered in 
Building Word-Attack Skills and Syllables in Reading and Spelling will 
help to break these barriers. The pupil’s cue sheets Using Word-Attack 
Strategies – Reading and Using Word-Attack Strategies – Spelling may 
also help the dyslexic pupil to develop an awareness of the range of self-
help and self-monitoring strategies they can use.  
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ALPHABET SKILLS 
 

To help the dyslexic pupil learn the alphabet inside out, the best 
techniques combine visual, auditory and kinaesthetic input. This will help 
the pupil to recall the sequence of the alphabet when working 
independently. 
 

Lay out the alphabet on the floor in a rainbow shape so that the pupil can 
see the whole of the alphabet at the same time. This helps him to 
understand the position of each letter in relation to the others. 
 

Explain that these are the only letters in our written language (26 of 
them) and that each represents a different sound. There are about 44 
sounds in our spoken language, so the other sounds are represented by 
combinations of these letters. 
 
Activities 
 

Ask the pupil to  
 

• Say the alphabet while pointing to each letter 
 

• Stand on or step next to each letter while saying the alphabet 
 

• Say which letter is first 
 

• Say which letter is last 
 

• Say which are the middle two letters 
 

• Shut his eyes, point to the last letter and say what it is 
 

• Do this with first and middle letters 
 
Carry out these activities at each session until the pupil is secure with 
these skills. 
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ALPHABET SKILLS – P.2 
 
Development 
 

• Ask the pupil to lay out the alphabet encouraging him to say it aloud as 
a prompt. [Have it written down somewhere so that if he stumbles he 
can look at it and then carry on.] Repeat the activities above as   
revision. 

 

• Progress to “say the first 4 letters”, “say the last 4 letters”, “say the 
4 middle letters”, etc.  

 

• Give starting points and ask the pupil to say the next letter 
 

• Give starting points and ask the pupil to say the next 2, 3 letters etc. 
 

• Give starting points and ask pupil to say the letter that comes just 
before 

 

• Take away a letter (having covered pupil’s eyes while doing so) and ask 
what is missing 

 

• Any other activities that will help the pupil to be familiar with the 
sequence and the position of each letter can be added. 

 
Extension 
 

To help the pupil manage without the alphabet letters as prompts, the 
following stages can be followed: 
 

• Ask the pupil to set out the grapheme cards but then turn over the 
cards. Ask him to point to different letters or sounds. Check by 
turning over cards again if necessary. 

• Have no cards and ask pupil to point to the position of different 
letters or sounds. 

• Reproduce the shape of the Spelling Arc on an A5 card with a small 
shape representing each letter. Ask pupil to indicate where different 
letters or sounds would be. 

• Do the same on his table 
• Ask pupil to visualise the Spelling Arc in his ‘mind’s eye’ and ask 

questions about the relative position of letters. 
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ALPHABET TRACKING AND SEQUENCING 
 
 
Knowledge of the alphabet sequence, and the ability to locate specific 
letters at speed, are important in many ways as pupils make increasing use 
of resource materials. These skills are often very difficult for dyslexic 
pupils to acquire, since they rely heavily on sequential memory. Many 
dyslexic pupils remain insecure in these skills, especially under pressure, 
despite regularly working with the alphabet in many forms. Some will need 
the additional practice and reinforcement of specifically designed tasks 
to enhance their fluency in using the alphabet sequence. 
 
Alphabet Tracking 1 and 2 
These activities – two forms of the same exercise – will help to build 
alphabet knowledge and facilitate fluency. They are timed, to create 
motivation to ‘beat your own record’ over regular use, and also to monitor 
progress in speed and fluency. The pupil tracks the lines of letters, 
circling the letters of the alphabet in sequence as he moves from left to 
right along the lines, until all letters from a to z are circled in the right 
order. The time in minutes and seconds is recorded, with the aim of 
increasing speed on successive attempts. 
 
Alphabet Sequencing 1 and 2 
 
Again these alternate forms of the activity are designed to help build the 
pupil’s alphabet sequencing skills by filling in the right missing letters. 
Each line of the exercise is a separate sequence, beginning at a different 
point in the alphabet. The time taken to complete all the lines correctly is 
recorded so that progress in fluency can be monitored. 
  
As in the Alphabet Tracking activities above, the lines of letters are 
produced in different colours to assist the pupil with visual tracking 
difficulties to keep his place more easily. 
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ALPHABET TRACKING 1 

 
How fast can you circle the letters in alphabetical 

order? 
 

Name_________________Date________ 
 

a m f h t x b s g o r b c x z d  
 

n f v e g f e g x c b z h w f i j  
 

b s a x k y l w e d s m y b f n  
 

y o r t f g p a x q c v f r g b c  
 

k s f t v e h u s f l p v s w e n  
 

g r s a x f d e i o h t y g z 
 
____ minutes and ____ seconds 
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ALPHABET TRACKING 2 

 
How fast can you circle the letters in alphabetical 

order? 
 
Name_________________  Date_____________ 
 

s t a f u m b e t c y u d o p g  
 

e f i m e t g a c t h r t i d b j  
 

e w v k u l e t y m d o w v n y   
 

o g v e x p g u o q d r g u m r i  
 

s v n t h m o p u e v s t u m b  
 

w a z r x d g y s w y m o p d z 
 

 
____ minutes and ____ seconds 
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ALPHABET SEQUENCING 1 

 
How fast can you fill in the gaps? 

 
Name_________________Date________ 
 
a b c _ e f _ h _ j k l _  n o _ 
 
g h _ j _ l m n _ p q _ _ t u _ 
 
j k l _ n o _ q r _ t u v _ x _ z 
 
c d _ f g _ _ j k _ _ n o p _ r 
 
f g h _ _ k l _ n _ p _ _ s t _ 
 
 
____ minutes and ____seconds 
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ALPHABET SEQUENCING 2 

 
How fast can you fill in the gaps? 

 
Name_________________Date________ 
 
d e _ g h _ j _ _ m n o _ q _ s 
 
b c _ e f g _ _ j k _ m _ _ p _ 
 
i j _ l _ _ o p q _ _ t u _ w _  
 
e f g _ _ j _ l m n _ p _ _ s _ 
 
a _ _ d e _ g _ i _ k l _ n _ p 
 
 
____ minutes and ____seconds 
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THE ‘RAINBOW’ ALPHABET 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
For Dictionary work the alphabet can be divided into quartiles (which divide the dictionary into four fairly equal parts).  

1st Quartile – A-D           2nd Quartile – E-M            3rd Quartile – N-S    4th Quartile – T-Z 
In the early stages these quartiles can be used to divide the alphabet up into sections for learning the sequence of 
letters. Pupils can be timed in setting out each quartile, and try to ‘beat their own record’ each time. Later the quartiles 
can help with learning to use a dictionary quickly and accurately. 
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VOICED AND UNVOICED CONSONANTS 
 
Some children, particularly dyslexic pupils experiencing problems with 
aspects of phonological awareness and those with quiet voices, find it 
difficult to discriminate between voiced and unvoiced consonants. This is 
often reflected in their reading and spelling. 
 

In reading they may ‘sound out’ the phonemes correctly, but because the 
sound they are producing is unclear they may blend these together 
inaccurately. 
 

In spelling they may segment a word correctly, but the phonemes may be 
articulated so softly that the pupil ‘hears’ the unvoiced version instead of 
the voiced one and selects the wrong grapheme. 
 

Consonants that are frequently confused in this way are: 
                                                      

   Voiced  Unvoiced 
 

     b                 p 
     d     t 
     v     f 
     g     k 
     j    ch 
          z     s                  
 
How to Help 
 

The pupil who is making this type of error should be encouraged to 
articulate clearly and more loudly. Lots of scope here for noisy games! 
 

The difference between the two types of sound can be taught by getting 
the pupil to: 
• Feel his neck near the larynx when speaking the sounds, or 
• Cover his ears and hear the difference between the voiced and 

unvoiced phonemes 
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THE SPELLING ARC 
 

 

a-e 

ay 

ai 

ea 
ss 

ll 

ch 

sh 

th 

m n 

z a 

The basic ‘alphabet’ grapheme cards are placed along an inner arc, while other spelling pattern graphemes (the 
variations for the spelling of particular phonemes) are placed on an outer arc. The grapheme cards can be secured 
by attaching small pieces of Velcro to the base-board and the backs of the cards. A Velcro strip attached at the 
base of the arc can be used to place grapheme cards to construct words. The Spelling Arc can be used for a 
variety of word-building, blending and segmentation games.                                                             64 
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PHONICS 
 
 

Early Phonics – the ‘Basic Code’ 
 

For some dyslexic pupils an individualised, ‘fresh start’ programme will be 
needed to teach them how to deal with the alphabetic code. The first 
stage is to make sure that all single grapheme/phoneme associations 
(alphabet) are secure. For this purpose it will be important to explain that 
for reading and spelling the speech sound that the letters represent is 
the important thing, and to focus on this exclusively. A group of 
graphemes/phonemes can be worked on at a time using plastic or wooden 
letters, letter cards or tiles. The Spelling Arc can also be used for 
grapheme/phoneme practice and for word-building. The aim will be the 
rapid recall of phoneme from grapheme and grapheme from phoneme. 
Initially activities should be as multisensory as possible. 
 

Spelling Variations 
 

EXPLICITLY TEACH that:  
• Spelling/writing is the representation of speech sounds (phonemes) by 

letters 
• Some phonemes are represented by more than one letter in 

combination (i.e. spelling pattern). Representations of phonemes are 
called graphemes. 

• Some phonemes can be spelled in more than one way (e.g. bone, boat, 
toe, snow) – these are spelling variations. 

• Some graphemes represent more than one phoneme (e.g. slow, town) 
• Learning to be good reader and speller means learning the variations 

and practising the skills of choosing the right one for the word! 
 

METHOD 
 

This method, fully appropriate for dyslexic pupils (and others who are 
struggling with word-level skills) introduces the variations for spelling 
particular phonemes one at a time in a logical, step-by-step manner. It 
allows for the necessary amount of practice and reinforcement, and 
promotes the development of orthographic skills (‘knowing’ which spelling 
variation is right for the word). It also avoids the learning of complex 
‘rules’, and the confusing realisation that these do not work – there are 
too many exceptions. The Spelling Arc and grapheme cards are used as  
the basic teaching materials, which can be supplemented with a variety of 
activities and games from many sources. 
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PHONICS – P.2 
 

Resources that are readily available in school such as Progression in 
phonics: materials for whole-class teaching (DfES) and other materials 
from the National Literacy Strategy can provide a useful framework. A 
list of the (approximately) 44 phonemes and the common graphemes that 
represent them can be found on pp. 5-6 of Progression in Phonics, which 
also contains guidelines for a suggested teaching order. 
 

The Stages 
 

• Select a phoneme to start. The choice will depend on the pupil’s level 
of knowledge and skill. It may be a consonant phoneme (such as ‘d’ 
which has just two common spelling variations – d and dd, or ‘k’ which 
has at least four) or a vowel phoneme (such as ‘o’ which has two 
variations or ‘oe’ which has several). The variations will be introduced 
one at a time, starting with the most common. Example: ‘ae’. 

 

• Select the first spelling variation. Tell the pupil that he is going to 
learn the spelling variations that can spell the chosen phoneme, 
starting with this one. Example: ‘ai’ . 

 

• Write the spelling variation on a sheet or workbook, using cursive 
script. Ask the pupil to trace over it cursively – the Rainbow Writing 
technique can be used where the pupil traces over the letters 
cursively in different colours – saying the sound aloud each time. The 
pupil should aim to increase fluency. 

 

• Make a grapheme card for the Spelling Arc. Give the pupil a common 
word containing this pattern to make on the Spelling Arc. (If possible, 
choose one that can be illustrated.) Ask the pupil to write this word, 
using cursive script, in his Word Bank next to the heading of this 
spelling variation, and to do a small drawing to illustrate it. This will be 
his ‘reference word’. Example: ‘rain’. 

 
• Make more common words with this spelling variation (but ONLY words 

in which it represents the selected phoneme) on the Spelling Arc, 
encouraging the pupil to think of some. If the pupil makes a word that 
should have a different spelling variation, simply say ‘That word does 
contain the sound ‘ae’ but uses a different spelling variation, which 
we’ll learn later’. Example: ‘grait’. 
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PHONICS – P.3 
 
• Record a selection of the most common or useful words using this 

spelling variation in the pupil’s Word Bank. These can be used as target 
words for self-correction in written work across the curriculum. 

 

• Use of this spelling variation should be reinforced, alongside the 
development of phonological skills, by carrying out activities such as 
Make-a-Word, Sound Swap and Scrubble on the Spelling Arc. 

 

• Once the pupil is sure of this spelling variation, select another 
variation for the same phoneme (the next most common) and introduce 
this one, repeating the above stages. 

 

Spelling Choices 
 

• Once more than one spelling variation for the same phoneme has been 
learned and practised, the pupil can begin to develop an awareness of 
when to use each one correctly (orthographic skills). The Spelling 
Choices activity can now be carried out. This should be repeated 
regularly, each time with scores kept for ‘accuracy rate’ (e.g. 6 out of 
10 spellings selected correctly). The aim will be for the pupil to 
increase his rate of accuracy over time. 

 

• As each new spelling variation for the selected phoneme is introduced 
and learned following the outlined stages, an extra column can be 
added to the Spelling Choices grid, and the routine repeated as above. 
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PHONICS – READING CARDS 
 
These cards can be used for individual reinforcement and reference when 
the pupil is learning new grapheme/phoneme associations for reading.  
 
• The grapheme is written on a small ‘cue card’. 
 
 
 
 
 
 
 

• A ‘cue word’ is chosen and written on the reverse. The word should 
start with the grapheme (if a short vowel, consonant or consonant 
digraph) or contain the grapheme (if a vowel digraph). The pupil draws 
or glues a small picture below the word to represent it. 

 
 
 
 
 
 
 
 
 

• The pupil looks at the grapheme on the front of the card, says the cue 
word, then says the target phoneme (e.g. ‘flower – ow’) 

 

• If the pupil cannot recall the cue word when he looks at the grapheme 
alone, he can turn the card over to look at the picture as a prompt. 

 

• When the same grapheme is learned to represent a different phoneme, 
it can either be added to the card or a new card attached to the 
original one. The pupil then responds to the grapheme by saying both 
cue words and their phonemes (e.g. ‘flower – ow,   snow – ow’). 

 

• In daily practice sessions the pupil goes through his pack of cards 
following the procedure above, with adult supervision. 

flower (ow) 
 

 

             ow 
 

ow 
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PHONICS – SPELLING CARDS 
 
These cards can be used for individual reinforcement and reference when 
the pupil is learning new phoneme/grapheme associations for spelling.  
 
• The grapheme is written on a small ‘cue card’. 
 
 
 
 
 
 
 

• A ‘cue word’ is chosen and written on the reverse. The word should 
start with the grapheme (if a short vowel, consonant or consonant 
digraph) or contain the grapheme (if a vowel digraph). The pupil draws 
or glues a small picture below the word to represent it. 

 
 
 
 
 
 
 
 
 

• The adult reads aloud the phoneme and the cue word. 
 

• The pupil responds by saying the phoneme, the cue word and the 
spelling of the grapheme, then writes the grapheme (preferably in 
cursive script (e.g. ‘or – horse – or’) 

 

• When a new spelling variation of the same phoneme is introduced, the 
new grapheme is either added to the same card or a new card can be 
made and attached to the original one. 

 

• In daily practice sessions the adult goes through the pack of cards 
following the procedure above, and the pupil responds as above to each 
one. 

horse (or) 
 

 

             or 
 

or 
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SPELLING CHOICES 
 

As the spelling variations are taught, activities should also focus on the 
selection of correct ‘spelling choices’ for particular words. The choices 
can be written at the top of a sheet, and common words containing the 
appropriate phoneme dictated one at a time. The pupil writes the word 
under each heading he thinks may possibly be correct, and then selects 
the one he thinks is actually correct by crossing out the others. This can 
be checked using the Word Bank, spelling dictionary or spellchecker. The 
aim is to increase the pupil’s rate of accuracy in selecting the correct 
spelling variation. 
 

Examples 
 

 

c 
 

k 
 

ck 
 

ch 
 

cat 
luc 
ciss 

Cristmas 

 
kat 
luk 
kiss 

Kristmas 

 
ckat 
luck 
ckiss 

Ckristmas 

 
chat 
luch 
chiss 

Christmas 
 

 
 

            oa 
 

            ow 
 

          o-e 
 

            o 
 
           boat 
           sloa 
           goa 
           hoal     

 
            bowt 
            slow 
            gow 
            howl 

 
           bote 
           sloe 
           goe 
           hole 

 
        bot 
        slo 
        go 
        hol 
 

 
Score 
 
Number Correct:              out of 
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SPELLING CHOICES 
Write the words using all the variations. Cross out the ones 

you think are wrong. Check them. 
 

Name________________________________  Date_____________ 
 

 
 

   

 
 

   

 
 

   

 
 

   

 
 

   

 
 

   

 
 

   

 
 

   

 
 

   

 
 

   

 
 

   

 
Score:            out of                  
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SPELLING VARIATIONS CARD 

 
WHICH SPELLING SHALL I USE? 

 

ā ē ī ō ū 
a-e 

cake 
e-e 

here 
i-e 
fire 

o-e 
hope 

u-e 
cute 

ai 
rain 

e 
me 

y 
sky 

ow 
show 

ew 
new 

ay 
stay 

ee 
see 

igh 
high 

oa 
boat 

ue 
cue 

eigh 
weigh 

ea 
eat 

ie 
pie 

oe 
toe 

 

 ey 
key    

 y 
mummy 
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HOW TO USE THE SPELLING VARIATIONS CARD 

4. When the pupil is confident in using the card with 
support, an agreement should be made between the 
pupil, the TA and the teacher that he is ready to use 
the card independently in the classroom. This is a vital 
step and success is of the utmost importance. Specific 
lessons can be agreed with the teacher for the pupil to 
use the card. In this way all involved can monitor progress. 

3. To help him do this, time should be spent practising 
its use as a prompt. This may require several sessions 
that are structured to help develop effective use and 
independence. 

1. After a new vowel phoneme and the alternative graphemes for spelling it have been taught (see Phonics and Phonological 
Skills and Phonics) the graphemes can be written onto a card (bookmark), each with a cue word.

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

2. The adult should explain that the card will aid the 
pupil in using the graphemes correctly when writing 
independently. 

a) Practise with the card face up 
b) Practise with the card face down so that the pupil 

begins to visualise what is on the other side 

5. As the pupil becomes confident in using the card, and after work on a further phoneme has been completed, a new 
phoneme/grapheme card can be introduced with the first phoneme on as well as the second. Gradually the information on 
the card can be expanded to support the use of all the long vowel phoneme/grapheme variations. See example.  

c) Remove the card to a slightly distant position, 
reinforcing the visualisation process 

ē 
ee 
see 
ea 
eat 
ey 
key 
e-e 
here 
e 
me 
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PHONOLOGICAL SKILLS AND PHONICS  
 
• BLENDING PHONEMES – to ‘hear’ word when given separately spoken 

sounds 
      (e.g. ‘s – t – a – m – p’ = stamp) 
 

• SEGMENTATION OF PHONEMES – to give separate phonemes in 
sequence for spoken word (e.g. ‘stamp’ = s – t – a – m - p) 

 

• MANIPULATION OF PHONEMES – to mentally delete or replace 
phonemes in spoken word (e.g.  stamp without the ‘m’ sound is ‘stap’) 

 

These three skills are vitally important in literacy development. Dyslexic 
pupils working on these may need specific individual targets (e.g. ‘To 
blend, segment and manipulate the phonemes in four-phoneme words with 
consistent accuracy’).  
 
COMBINING PHONEMIC SKILLS WITH PHONICS 
Work on the development of these skills should proceed alongside work on 
extending knowledge of phonic patterns. Useful activities are those 
involving the manipulation of graphemes (letter shapes/tiles/cards) to 
construct, segment and blend words and to manipulate the letters/sounds 
to create new words (see Spelling Arc). If such activities form the core 
of the word-level work, the two elements (phoneme skills and phonic 
knowledge) can combine. As each new spelling pattern is introduced, it can 
be added on a card to the grapheme collection and used in the activities. 
 

USING THE SKILLS IN READING AND WRITING 
When a pupil has acquired the skills of blending, segmenting and 
manipulating phonemes in, say, four-sound words, and knows the above 
techniques, he must then learn to USE these  – it does not happen 
automatically! The 
• Sound-by-Sound Mapping (say the sounds in sequence and select a 

grapheme for each one in turn) technique for spelling and the  
• Point-Sound-Blend (point to each grapheme and say the sound aloud, 

repeating the process until the word can be read) technique for 
decoding and for checking spelling  

need to become established as reading and spelling strategies in 
independent work. It is vital to make this explicit with regular modelling, 
discussion and practice.  
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PHONOLOGICAL SKILLS AND PHONICS P.2 
 
GENERALISATION TARGETS 
 

This process may need to be a target in itself. Methods can be devised 
with the pupil and those who work with him to record, measure and 
monitor the frequency with which he uses the techniques as strategies 
independently in reading and written work, encouraging and rewarding this 
until it becomes ‘automatic’. 
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PHONOLOGICAL SKILLS AND PHONICS 
 

MAKE-A-WORD 

An individual or small-group activity to practise phoneme blending and 
segmentation skills as well as the use of targeted spelling patterns. 
 

Resources  

• A set of grapheme cards laid out in an alphabetical arc (e.g. The 
Spelling Arc) 

• Paper and pencils  
 

Tips 

• Treat consonant ‘blends’ as separate sounds.  

• Pronounce ‘unvoiced’ consonants as pure sounds – ‘c’, not ‘cuh’. 
 

Instructions 

• Choose an appropriate word (the type the pupils are currently working 
on , e.g. ccvc). Say the word clearly. 

• Pupil says the word slowly, sound by sound. 

• Pupil repeats the word sound by sound, selecting a grapheme card for 
each sound in turn and laying them out in sequence below the arc 
(Sound-by-Sound Mapping technique). 

• Pupil repeats word again slowly to check, pointing to each grapheme in 
turn as s/he says the sound (Point-Sound-Blend technique). 

• Adult points out any errors and helps pupil to self-correct. 

• Adult covers the word. Pupil says word sound by sound and writes the 
word down.  

• Pupil checks the word. In a group, the next pupil then takes a turn. 

• Repeat process with further appropriate words. Move on to more 
complex words or add further grapheme cards only when pupil is fully 
secure with skills at this level. 
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PHONOLOGICAL SKILLS AND PHONICS 
 

SOUND SWAP 
 

A small-group activity to practise phoneme blending, segmentation and 
mental manipulation skills as well as the use of targeted spelling patterns. 
 
Resources  

• A set of grapheme cards laid out in an alphabetical arc (e.g. The 
Spelling Arc) 

• Paper and pencils  
 

Tips 

• Treat consonant blends as separate sounds. 

• Pronounce ‘unvoiced’ consonants as pure sounds – ‘c’, not ‘cuh’. 
 
 

Instructions 
 

• Choose a word at the appropriate level. Lay out the grapheme cards to 
make the word. 

• Pupil points to each grapheme, ‘sounds out’, and blends to read word. 
• Pupil has to change ONE grapheme card to make a new word. Pupil 

‘sounds out’ and reads new word, recording it on a list and scoring one 
point for a correct word. (If a non-word is made, discuss whether 
anyone has heard of this or knows its meaning; agree to discard and 
give pupil another try.) 

• Next pupil in turn has to change ONE letter to make a new word. 
Score in the same way. 

• Continue until pupils have had same number of turns each and time or 
interest has run out! (N.B: To encourage attention to final or medial 
graphemes/phonemes these can be ‘weighted’ with extra points e.g. 
score 1 for changing a first grapheme, 2 for a last grapheme and 3 for 
a vowel.) 
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PHONOLOGICAL SKILLS AND PHONICS 
 

SCRUBBLE 
 

A small-group activity to practise phoneme blending, segmentation and 
mental manipulation skills as well as the use of targeted spelling patterns. 
 
Resources  

• A set of grapheme cards laid out in an alphabetical arc (e.g. The 
Spelling Arc) 

• Some blank cards 

• Paper and pencils  
 

Tips 

• Treat consonant blends as separate sounds. 

• Pronounce ‘unvoiced’ consonants as pure sounds – ‘c’, not ‘cuh’. 
 
 

Instructions 
 

• Choose a word at the appropriate level (e.g. frog). Lay out the 
grapheme cards to make the word. 

• Pupil reads word pointing to each grapheme in turn and sounding out 
(Point-Sound-Blend technique). 

• Cover each grapheme up with a blank card. Pupil points to each blank, 
says each ‘covered up’ sound in turn, and blends to say word. 

• Adult checks pupils recall by pointing to blanks randomly for pupil to 
give sound. 

• Adult points to one ‘blank space’ and asks “What would the word sound 
like without this one?” Pupil points to remaining spaces, says sounds 
(looking under card only if they have forgotten letter) and blends to 
say ‘word’ (e.g. ‘fog’/‘rog’/ ‘fro’). 

• Adult covers another ‘blank space’ for next pupil to omit until all 
permutations (except omission of vowel) have been tried. 

• Next pupil in turn has a new word and process is repeated, with a point 
scored for each correct go. 
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BUILDING WORD-ATTACK SKILLS 
 

READING 
 

SPELLING 
 

Stage 1 
• Begin with c-v-c-c and c-c-v-c words, 

e.g. ‘frog’ 
• Pupil looks at word 
• Pupil uses Point-Sound Blend technique 

to sound out letter by letter 
cumulatively (e.g. f..r..fr..o..fro..g..frog). 
Repeat several times. 

• Repeat with other words of same type 
 

Stage 1 
• Give same type of words orally 
• Pupil repeats word slowly so that he 

can hear himself say it 
• Pupil writes the word using Sound-by-

Sound Mapping technique (segments). 
• Pupil reads back the word, again using 

Point-Sound Blend technique .This is 
an important step as it teaches self-
checking skills 

 

Stage 2 

Speed Read 
• Use Speedread Sheets to decode (read)  

a number of c-v-c-c and c-c-v-c words at 
increasing speed 

• Encourage same approach as above, but 
aim at rapid processing 

 

Stage 2 

Speedspell 
• Use Speedspell technique to encode 

(spell) a number c-v-c-c and c-c-v-c 
words at increasing speed 

• Encourage same approach as above, but 
aim at rapid processing 

 

Stage 3 

Generalisation 
• Read sentences created by teacher 

containing c-c-v-c/c-v-c-c words 
• Read a short piece of text containing 

several c-c-v-c/c-v-c-c words 
 

Stage 3 

Generalisation 
• Dictate sentence containing c-c-v-c/c-

v-c-c words 
• Dictate a short piece of text 

containing several c-c-v-c/c-v-c-c 
words 

Stage 4 

• Repeat process with more difficult 
words and words of more than one 
syllable 

• Monitor independent use of cumulative 
blending technique and reward success 

Stage 4 

• Repeat process with more difficult 
words and words of more than one 
syllable 

• Monitor independent use of phoneme 
segmentation technique and reward 
success 

 

Each stage should ideally involve a short daily practice session (5-10 minutes). 
Each stage may last up to several weeks, depending on pupil’s rate of progress. 
It is vital that the pupil’s skills are secure at each stage before moving on. 
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BUILDING WORD-ATTACK SKILLS - 

SYLLABIFICATION 
 

READING 
 

SPELLING 
 

Stage 1 
• Begin with a 2-syllable word e.g. ‘window’ 
• Discuss where you could split the word 

e.g. ‘win/dow’ or ‘wind/ow’ 
• Pupil uses cumulative blending technique 

to decode first part. Repeat several 
times to hold it in memory. 

• In same way pupil decodes second part. 
Repeat several times. 

• Blend 2 parts together 
 

Stage 1 
• Give same word e.g. ‘window’ 
• Pupil gives number of syllables and 

segments word into syllables 
• Pupil gives first syllable (e.g. ‘win’). Pupil 

uses Sound-by-Sound Mapping 
technique to encode syllable and write it 
down  

• Repeat word and ask pupil to say second 
syllable. Pupil encodes/writes as above 

 
Stage 2 

Speedread 
• Use Speedread Sheets to decode (read)  

a number of 2-syllable words at 
increasing speed 

• Encourage same approach as above, but 
aim at rapid processing 

 

Stage 2 

Speed Spell 
• Use Speedspell technique to encode 

(spell) a number of 2-syllable words at 
increasing speed 

• Encourage same approach as above, but 
aim at rapid processing 

 

Stage 3 

Generalisation 
• Read sentences containing one or more 

2-syllable words 
• Read a short piece of text containing 

several 2-syllable words 
• Promote/support use of above technique 

Stage 3 

Generalisation 
• Dictate sentences containing one or 

more 2-syllable word 
• Dictate a short piece of text containing 

several 2-syllable words 
• Promote/support use of above technique 
 

Stage 4 

• Monitor and ‘reward’ use of above 
technique in independent reading 

• Repeat process with 3-syllable words  

Stage 4 

• Monitor and ‘reward’ use of above 
technique in independent reading 

• Repeat process with 3-syllable words  
 

 

Each stage should ideally involve a short daily practice session (5-10 minutes). 
Each stage may last up to several weeks, depending on pupil’s rate of progress. 
It is vital that the pupil’s skills are secure at each stage before moving on. 
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SYLLABLES IN READING AND SPELLING 
 
Awareness of Syllables 
 

It is important to develop an awareness of syllables. Blending and 
segmenting syllables written words for reading and spelling are essential 
skills to develop once basic phoneme blending and segmentation have been 
established.  
 

Initially, all activities involve spoken words only. Each type of activity 
should be repeated until the skills are secure and consistent. 
 

First sensitise pupils to rhythm in speech through: 
 

• Choral speaking 
• Poems 
• Raps 
• Chanting and clapping games 
 

Then the rhythms of individual words can be explored through clapping, 
tapping or chanting the syllable ‘beats’. These can be recorded with a dot 
or star for each syllable. 
 

Building Words from Syllables 
 

• Adult speaks two syllables separately, ‘robot style’ 
• Pupil identifies the ‘hidden’ word 
• Once two-syllable words can be blended easily, move on to three, then 

four 
 

Breaking Words Down into Syllables 
 

• Adult says a two-syllable word 
• Pupil identifies number of syllables 
• Pupil identifies the two syllables, saying each separately 
• Once two-syllable words can be segmented easily, move on to three, 

then four 
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SYLLABLES IN READING AND SPELLING – P.2 
 
Manipulation 
 

• Missing Syllables.  Adult says a two-syllable word and asks pupil to 
say it with first syllable missing (e.g. ‘Can you say ‘starfish’ without the 
‘star’?) 

• Adult says a two-syllable word and asks pupil to say it with second 
syllable missing (e.g. ‘Can you say ‘window’ without the ‘dow’?) 

• Syllable Switch.  Adult asks pupil to reverse syllables in a spoken 
two-syllable word (e.g. ‘Can you say ‘jigsaw’ with the syllables the other 
way round?’ (‘sawjig’).  

 

These activities can be linked to a variety of track games – for example, 
when the pupil lands on certain coloured squares, a syllable task has to be 
completed before an extra turn is won or a move is made. 
 

Reading – Closed Syllables 
 

Closed syllables have short vowel sounds and end with one or more 
consonants. 
 

• Each syllable has a vowel. E.g. 
 

  trumpet 
 

• Put a v above each vowel. In a closed syllable this will be a short vowel. 
 

                    v     v    
  trumpet 
 

• Put a c above the consonants between the two vowels. 
 

      vccv 
  trumpet 
 

• Put a line between the two consonants. 
 

      vc/cv 
  trum/pet 
 

• Say each syllable in turn. 
• Say the whole word. 
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SYLLABLES IN READING AND SPELLING – P.3 
 
Reading – Open Syllables 
 

Open syllables end with a ‘long’ vowel sound. 
• Print a two-syllable word. 
 

  spider 
 

• Put a v over each vowel. 
 

        v  v 
  spider 
 

• Put a c over the consonant between. 
 

       vcv 
  spider 
 

• Put a line after the first vowel. This will be a long vowel. 
 

       v/cv 
  spi/der 
 

• Say each syllable in turn. 
• Say the whole word. 
 

Identifying Syllables for Spelling 
 

• Say the word. 
• Clap or tap the syllables. 
• Count the syllables. 
• Place a counter on the table for each syllable. 
• Point to the counters one by one, saying each syllable separately. 
• Write the syllables one at a time (ensuring that all phonemes are 

represented). 
• Check the word in a spelling dictionary. 
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SYLLABLES IN READING AND SPELLING – P.4 
 
Tricky Final Syllables 
 

• Write the word on a piece of card. 
 

  apple 
 
• Put a line before the last three letters. 
 

  ap/ple 
• Read each syllable carefully. 
• If the first syllable ends in a vowel it will be a long vowel (e.g. 

ma/king). 
 

‘tion’ Syllables 
 

• Write the word on a strip of card, e.g. 
 

  conversation 
 

• Put a line before the tion syllable. 
 

  conversa/tion 
 

• Cut off the tion syllable with scissors.  
• Syllabify the rest of the word as appropriate. 
 

  con/ver/sa 
 

 
 
 
 
 
 
 
 

 
 
 

 



WESFORD 2 – Dyslexia Resources File                                                  Literacy – Phonics 
__________________________________________________________________ 

SYLLABLES – WORD LISTS 
 
The following lists of words with two, three and four syllables may be 
useful when planning syllable activities. 
 
Two Syllables  Three Syllables  Four Syllables 
 
cornet   computer   rhinoceros 
monkey   elephant   television 
table    umbrella   cauliflower 
window   aeroplane   information 
software   cucumber   extinguisher 
flower   telephone   education 
minute   raspberry   brontosaurus 
settee   engineer   thermometer 
picture   lemonade   stegosaurus 
keyboard   oxygen   deliberate 
pavement   banana   telescopic 
cupboard   vitamin   binoculars 
engine    violet    discontinue 
puzzle    restaurant   supermarket 
paper    gymnastics   exterior 
pony    newspaper   fashionable 
washing   difficult   photographic 
coffee   library   dictionary 
contest   criminal   calculator 
dial    addition   radiator 
nappy    sentences   conversation 
melon    pantomime   decorations   
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USING WORD-ATTACK STRATEGIES – READING 
 

Stuck reading a word? 
 
 
 
 

Look at the first few letters – can you guess it? 
Does it make sense? 

 

NO?  
Then try one of these… 

 
Sound out the letters –  
blend them. 

 

h-e-l-i-c-o-p-t-er 
 
Does it make sense? 

Break the word into syllables. 
Blend them. 
 

hel – i – cop – ter 
 
Does it make sense? 

Look at the 
picture. 
 

 
Does it give 
you a clue? 

Read the sentence and miss the word out. 
What word would make sense? 
 
‘The___________________crashed into the 
sea’. 

No good? 
ASK FOR HELP! 
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USING WORD-ATTACK STRATEGIES – SPELLING 
 
 

Stuck spelling a word? 
 

 Say all the sounds - write the letters for 
each sound. Check all the sounds are there.   

Does it look right? 
 

 
 
 
 
 

NO?  
Then try one of these… 

 Is the word in the room? 
Check walls and the  
board. 

How many syllables can 
you hear? 
Try to write them. 

croc-o-dile 

 

Use a spelling 
dictionary.

 

Use your Word 
Bank. 

 

Ask a friend.  
 

No good? Write as many 
sounds as you can and 
carry on writing. 
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SPELLING STRATEGIES 
 
The most successful dyslexic pupils at school tend to be those who have 
acknowledged, accepted, and learned about their dyslexia as a ‘learning 
difference’. It is important that, even at the earliest stages, they begin 
to feel they have some autonomy – some control over their own learning – 
and are able to make informed choices about what works for them. They 
cannot begin too early to develop the metacognition that will enable them 
to become successful independent students. 
 
The teaching of a range of spelling strategies, with plenty of guided 
practice in selecting and using these appropriately, will set them 
effectively on this road. Learning How To Learn – Some Spelling 
Strategies outlines several such self-help techniques. Reference skills 
can be taught (see Using the ‘ACE Spelling Dictionary’) and the Have-a-
Go-Card and the Word Checker Card have proved useful spell-checking 
tools for many dyslexic writers. The Checking Spellings – Pupil Sheet 
and the 1-2-3 Check give suggested routines that can be taught, 
modelled, practised and eventually used independently to help pupils 
achieve success in the application of spelling skills.  
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LEARNING HOW TO LEARN – SOME SPELLING 
STRATEGIES  

 
Success depends on learning the strategy  and not just the word. It 
is important to choose strategies that match the pupil’s preferences, 
strengths and learning style. Several of these spelling strategies are 
explained in more detail on following pages. 

 
• LOOK for special visual features to remember, e.g 
 
• Word shape 
• Word length 
• Pattern of ascenders/descenders 
• Words within words 
 
• SYLLABLES – break word into syllables 
 
• Tap out word’s syllabic rhythm 
• Colour code syllables 
• Vowel counting 
 
• WRITING – practise writing word from memory 
 
• Cursive style helps fluency and kinaesthetic memory 
• ‘Chunking’ – preferably into syllables 
• Writing with eyes closed 
 
• ROOT WORDS – adding prefixes and suffixes 
 
• Word trees – can help those who need visual display 
• Semantic links – associations aid memory 
 
• WORD FAMILIES – common patterns 
 
• Personal word banks to use for checking 
• Encourages use of analogy 
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LEARNING HOW TO LEARN – SOME SPELLING STRATEGIES P.2 
 
 
• MNEMONICS – pupil’s own guided choice 
 
• Visual (e.g. associated with picture, graphic, word outline shape) 
• Auditory (e.g. acronyms) 
• Kinaesthetic (e.g. handwriting, letters or syllables counted on fingers) 
 
• LEARNING ‘RULES’ – rules-based approaches 
 
• E.g. Suffixing Rules 
• Follow hierarchy 
• Beware exceptions and complexities 

 
• LOOK-SAY-COVER-WRITE-CHECK 
 
• Helps develop visual checking skills 
• Individual adaptations possible 
• Multisensory 
 
• PAIRED SPELLING 
 
• Makes use of peer partnerships 
• Encourages self-directed learning 
 
• SIMULTANEOUS ORAL SPELLING (S.O.S.) 
 
• Useful for those with severe difficulties 
• Helps those with weak visual skills 
• Multisensory 
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USING THE ‘ACE SPELLING DICTIONARY’ (LDA) 
 

‘ACE’ stands for ‘Aurally Encoded English’ Spelling Dictionary by Moseley & Nicol 
(see Bibliography for details). The dictionary is designed for dyslexic people, 
who have basic phonological skills but problems with spelling, to use as a spelling 
aid. Once mastered, it is easy to use. 
 

Before using the ACE dictionary the pupil should be able to: 
 

• Understand alphabetical order 
• Read numbers with 3 digits 
• Identify syllables in spoken words 
• Segment the first syllable into phonemes 
• Identify the first phoneme in a spoken word 
• Identify long and short vowels by sound, or by sound with picture as an aid 
• Reading at about the 8 year level 
 

How to use the dictionary 
 

1. You want to spell 'plaster'. Go to the index. 
2. Look at pictures down the left-hand side. 
3. Say the word, listen to it - how many syllables are there? 
4. Listen to the first syllable. 
5. Say the syllable and listen for its vowel. What is it? Is it long or short? If 

uncertain look at the pictures on the index pages as these will help to 
identify the type of vowel. 

6. Now say the first letter of the word - 'p'. 
7. Look along 'p' until it crosses with the vowel sound - here you will find the 

page number. 
8. Find the page.  
9. Listen to the number of syllables in the word and then refer to list with 

corresponding number of asterisks. You will find the word on the list. 
 

Using the dictionary independently. 
 

It is helpful if some time is spent teaching and modeling use of the dictionary 
before the pupil begins to use it independently in the classroom. When the pupil 
is familiar with how the dictionary works, allow a few sessions for practising its 
use in the context of some unaided writing. Once the pupil 'sees' how easy it is 
to use, how it helps with spelling and enables him to use a wider vocabulary, he 
will be ready to have a go in the classroom with the support of his class teacher.  
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HAVE-A-GO CARD 
 
This simple idea can be very effective for a pupil who is reluctant to 
experiment with spelling for ‘fear’ of getting the word wrong, or perhaps 
of being seen by his peers to do so. This difficulty with risk-taking is 
often a sign of the low self-esteem dyslexic pupils can develop when their 
difficulties remain misunderstood or unacknowledged by them or by 
others.  
 

The Have-a-Go Card – a small, laminated card that can be discreetly 
placed inside an exercise book or folder – is used with a fine, wipe-off 
marker. The pupil can ‘try out’ a spelling he wants, for example the word 
written with several different spelling variations for a tricky vowel 
phoneme, without committing himself permanently to paper where errors 
can be seen by others. Having tried out the variations he can select the 
one he feels is correct, or ask for confirmation, then quickly wipe off the 
remaining attempts. This will help remove barriers to the pupil’s 
development of essential visual checking skills for spelling, and may also in 
time help rebuild self-esteem. 
 
 

                  Have-a-Go Card 

 
 
     complet                 complete  √ 
 
      compleat 
 
      compleet 
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WORD CHECKER CARD 
 
This simple card can be used by a pupil to check his own work for target 
spellings. It is particularly useful for the dyslexic pupil who finds it 
difficult to focus attention on more than one thing at a time, and who 
needs distractors removed. The card can have the target word or words 
written on it for easy reference. The card can then be laminated for 
durability. 
 

The card is moved left-to-right over each line of writing to be checked, 
so that the words appear one at a time in the ‘window’. In this way each 
word is isolated from its context so that the pupil does not become 
distracted by the content. The pupil can then focus exclusively on the 
word’s structure and spelling, making visual comparisons between the 
word in the ‘window’ and the target words written on his Word Checker 
card. Spelling errors can often be spotted and corrected more easily 
using this technique. It can also help to develop or enhance visual spelling 
skills. 
 
 

 
 
 
 
 

their 
because 
always 
could 
should 
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CHECKING SPELLINGS – PUPIL SHEET 

 

CHECKING YOUR SPELLINGS 
 

1. Say the word and listen to     
 

 
    the sounds 
 
 

2. Write the word one sound at 
    a time – in your best writing 
 
 

3 Check that all the sounds are 

 

    there by reading it back one  
    sound at a time 
 
 

4. Look at the word – does it  
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    look right? 
 
 

5. If not, write some other  
versions 

 
 

6. Keep the one that looks right  

 

 ? 

 

 

    and cross out the rest 
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1  2  3  CHECK 
 
This is a method for checking written work. It particularly benefits the 
dyslexic pupil as it breaks the task up into stages, encouraging full 
attention to ONE aspect at a time. 
 
 

1 The Content Check 
 

Pupil reads through carefully to check for sense, meaning, omissions 
etc. 

 
 
 

2 The Punctuation Check 
 

Pupil re-reads, checking carefully for full stops, capital letters, 
commas, speech marks etc. (depending on level – give clear guidelines). 
 

 
 

3 The Spelling Check 

• Pupil starts at THE END of the work and checks each word carefully 
for spelling. He specifically looks for spelling target words (if 
appropriate). 

• Pupil underlines words he considers incorrect. 
• On a separate sheet or in a ‘Spelling Experiments’ book pupil tries 

these words again. 
• Pupil gets someone to check these, or uses a spelling resource – this 

may be his personal Word Bank containing his target words/spelling 
patterns.  

• The spellings can now be corrected in the pupil’s work. 
• Pupil/adult can also record:   

• Number of errors 
• Number of errors corrected 
• Number with more letters correct on second attempt 

• Where scores are kept, the aim will be for pupil to beat his record 
next time. 
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SPELLING NOTEBOOK 
 
What is a Spelling Notebook? 
This is a resource that can be built up over a period of time with an 
individual or group requiring extra support with spelling. It is compiled as 
a means of recording learning within a spelling programme, becoming a 
useful resource which the pupil can be encouraged to use with increasing 
independence in class situations. 
The notebook itself would ideally be a hardback notebook divided into 
sections, or a small ring-binder file with dividers. Each section will contain 
information derived from a different approach to spelling work, and in 
combination these will provide a varied and flexible reference resource. 
 
Subject Words 
This section can be subdivided into subject headings, with a page for each 
curriculum area. These will contain words that are specific to each 
subject and which are likely to be less familiar and therefore trickier to 
spell than everyday vocabulary. If work is done on these words, especially 
prior to the start of a topic, the pupil often gains confidence in the topic 
and can deal more readily with the concepts represented by the words. 
 
Common Words 
This section will contain lists, possibly alphabetically organised, of high 
frequency or everyday vocabulary that is most likely to be required in the 
pupil’s written work. Words that have caused particular difficulty can be 
highlighted or listed on a separate page at the back of the section. 
Reminders can also be included of appropriate methods for learning the 
spellings  – these will depend on the pupil’s optimum learning style. 
 
Spelling Choices 
This part can be subdivided into small sub-sections, one for each 
phoneme, each with a double page ruled into columns headed by the 
different graphemes or ‘Spelling Choices’ for that particular phoneme. It 
will be helpful to place the most common spelling choice first, then range 
the others in order of frequency. As work progresses and the various 
possible graphemes are introduced and practised, common words with 
each Spelling Choice can be listed under the appropriate headings. These 
lists, and the example words, can then be used as a reference source 
when the pupil is learning to check work and self-correct spelling errors. 

Spelling Notebook 
Sandy Ball                                                                           
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Spelling Rules 
As spelling ‘rules’ are taught and learned, or orthographic conventions 
discovered (e.g. rules for adding suffixes, use of the apostrophe, etc.) 
they can be recorded in the most appropriate format in this section. In 
some cases this may be in words, in a series of statements with some 
examples – in others a more visual approach could be used with flow 
diagrams, pictures or charts.  
 
Prefixes and Suffixes 
Each of these could have a section of its own, in which common prefixes 
and suffixes are listed as they are learned, with their meanings and 
usages added. The section could also contain some useful root words with 
collections of ‘word families’ in which a prefix or suffix has been added to 
create associated words.  
 
Homophones 
These are often highly problematic for dyslexic learners, and time may 
need to be spent devising and learning ways to differentiate them. The 
words can be recorded, together with the pupil’s favoured strategy for 
remembering the differences in spelling linked to meaning. 
 
Mnemonics 
These may be useful for those difficult common words that are 
consistently misspelled by the dyslexic pupil. The most effective 
mnemonics are those invented by the pupil himself, as the personal 
associations will enhance recall and the style will be most likely to suit the 
individual. Mnemonics can be visual (pictures or cartoons, for example, 
that represent the word), auditory (such as acronyms or deliberate 
mispronunciations of words to emphasise their spelling), or even 
kinaesthetic, perhaps involving triggers for fine or gross motor 
movements. The mnemonics selected by the pupil for these tricky words 
can be recorded in this section. 
 
Uses 
As well as being a record of what has been learned in terms of spelling 
strategies, perhaps the best use for the Spelling Notebook is as a 
reference source for the pupil. It should be used AFTER a piece of 
written work has been completed to check spellings. It may be used in  

Spelling Notebook 
Sandy Ball                                                                           



Promoting the Inclusion of Pupils with Dyslexia/SpLD in the Classroom   2007 

Spelling Notebook 
Sandy Ball                                                                           

conjunction with a checking routine such as the 1 2 3 Check or with a 
very specific set of self-correction targets to limit the task of checking 
to manageable proportions for the dyslexic pupil who makes many errors. 
It may be necessary for a time to adopt the regular use of the Spelling 
Notebook as a specific target in itself, until the pupil has become used to 
referring to it independently and routinely for written work. 
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LETTER FORMATION AND HANDWRITING 
 

Some dyslexic pupils experience problems learning letter formation and 
handwriting, often struggling with the directionality and orientation of 
letters and joins. This can result in handwriting that lacks fluency, is slow 
and laborious to produce and difficult to read. Early intervention with a 
structured handwriting programme can help offset these difficulties. 
Many schools have their own preferred handwriting policy and 
programmes, which can be used in a structured way.  
 
Many specialist teachers and researchers advocate the teaching of 
cursive script from the very beginning, with letter-formation where every 
lower case letter begins with an entry stroke starting on the line, and 
finishes with an exit stroke again on the line (Cox, 1992). This eliminates 
the need to decide where to start each letter and which direction the 
pencil should move in. It also discourages letter reversals, and helps to 
develop motor fluency. 
 
Resources such as Write From The Start (LDA), consisting of structured 
sets of pupil worksheets with a Teacher’s Manual, can be a very useful 
addition to the school’s collection of resources for those who need 
additional support. 
 
Many teachers and researchers also feel that handwriting is an important 
and integral part of spelling. It is certainly widely accepted that good, 
fluent handwriting can enhance the learning of spellings. Guidance is given 
on general principles in Handwriting Skills, on best use of published 
resources in Visuo-Motor Skills and Handwriting, and on what to do 
about letter and number reversals in Reversals – Correction Techniques. 
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HANDWRITING SKILLS 
 

• Handwriting is an important visuo-motor skill. 
 

• It supplements and enhances the learning of spelling if taught 
properly. 

 

• Handwriting must be carefully taught, especially when trying to 
correct the handwriting difficulties common to many dyslexic pupils. 

 

•  It must be modelled at all times. 
 
Cursive is Best 
 

Cursive handwriting is important, especially for dyslexic pupils, for 
several reasons: 
 

• It reinforces left to right movement. 
 

• Words are treated as whole units and this helps to fix the spelling in 
the long-term memory. 

 

• It helps to eliminate reversals. 
 

• It takes pressure off the short-term memory when letter patterns 
can be written on ‘automatic’ response. 

 

• It helps fluency and writing speed 
 
Writing Aids 
 

The following aids can help a dyslexic pupil learn (or re-learn) effective 
handwriting habits: 
 

• Pen/pencil grips – triangular, or those moulded to the shape of the 
finger and thumb pads 

 

• Triangular pens – e.g. Berol Handhuggers 
 

• Special lined paper – red and blue lines for upper and lower case (from 
LDA and Taskmaster) 

 

• Pastel coloured lined paper 
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HANDWRITING SKILLS - P.2 
 
Teaching Tips 

• Is the pupil left or right handed? Remember to teach the correct 
sitting and paper positions for left or right working. 

 
  

 

 

Left handed      Right handed 

• Introduce letter shapes one at a time in a multi-sensory manner. 
Practise each one 

 

• in sand 
• using a variety of different pens, pencils, felt-tips, paint brushes etc. 
• in ‘rainbow’ colours 
• using large movements in the air (sky writing)  
• while ‘talking through’ the movements 
• by identifying using wooden or plastic letters in ‘feely’ bags. 
 

• When teaching formation, make sure EVERY letter starts and finishes 
at the same points – this will support weak short-term memory and 
weak visual memory. 

 

• Ensure a relaxed grip is achieved to avoid tiredness and heavy 
pressure, which can distort letters and slow down handwriting. 
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VISUO-MOTOR SKILLS AND HANDWRITING 
 
This method for using published sets of pre-handwriting and handwriting 
worksheets can help the dyslexic pupil to develop a more effective grasp 
of directionality, letter-formation and fluency in handwriting. 
 

Preparation 
 

• Photocopy the relevant worksheets and make them up into small 
booklets (e.g. one worksheets for each day in the week) providing for 
cumulative development. 

 

• Ensure that one or two worksheets are repeated each time from 
previous weeks. This enables the teacher to monitor progress by 
making comparisons of the pupil’s performance over time. It also 
provides an opportunity for the pupil to look back over his work and 
see improvements. 

 
Method 
 

• The pupil carries out the exercises on the worksheet with adult 
supervision. 

 

• The adult models for the pupil the verbalisation of the movements 
required (e.g. ‘Up, round and down…keep inside the lines carefully’) 

 

• The pupil is encouraged to verbalise the movements aloud at first, 
until the adult is confident he can to this ‘internally’ without support. 

 

• The adult stops the pupil before reaching the end of the worksheet, 
when there are just a few examples of the exercise left to complete. 
The adult asks the pupil to review what he has done, to select what he 
considers to be his ‘very best’ example, and to circle it in pencil. The 
pupil is then encouraged to describe the qualities that make this his 
best (e.g. ‘It stays on the line most’; ‘These are all the right height’; 
‘This one is the roundest shape’, etc.).  

 

• The pupil then completes the remaining examples, trying to reproduce 
the qualities he has just described to create his ‘best work’. He is 
encouraged to comment on his performance. In this way the adult 
helps the pupil develop a critical awareness of his own performance, 
enhancing the pupil’s own ‘self-feedback’ skills. 
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